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	Standard 1: Teachers demonstrate a high level of competence as an English language model and an understanding of language as a system.  They are prepared to help limited English proficient students acquire and use English for social and academic purposes.
	

	
	
	Indicator 1: Teachers demonstrate oral and written proficiency in social and academic English.
	

	
	
	Indicator 2: Teachers understand elements of phonetics and phonology, describe similarities and differences between the phonology of English and other languages, and recognize the nature of sound-symbol correspondence with respect to literacy development.
	

	
	
	Indicator 3: Teachers understand how morphemes are combined to form words in English, describe similarities and differences between morphology of English and other languages, and recognize the role of morphology in literacy.
	

	
	
	Indicator 4: Teachers identify the major syntactic structures and the semantic system of English and understand how these rule-governed structures fit together to determine meaning.
	

	
	
	Indicator 5: Teachers understand how context affects oral and written language and recognize language variation in terms of a variety of pragmatic factors (e.g., politeness expressions, nonverbal communication, colloquial usages, and the styles, organizations, and conventions of texts).
	

	
	
	Standard 2: Teachers demonstrate understanding of concepts, theories, research, and practice related to the language acquisition and literacy development of limited English proficient students.
	

	
	
	Indicator 1: Teachers identify major theories, concepts, and research in the field of second language acquisition and learning and their relationship to first language acquisition.
	

	
	
	Indicator 2: Teachers identify cognitive, psychological, developmental, social, and home-related variables that affect language acquisition and learning.
	

	
	
	Indicator 3: Teachers describe the stages of literacy development and identify major social, cultural, and psychological factors affecting that development.
	

	
	
	Indicator 4: Teachers understand the relationship between students’ home language and English and recognize this relationship as a foundation for English language acquisition and literacy development.
	

	
	
	Indicator 5: Teachers identify effective learning strategies that support students’ social and academic language development.
	

	
	
	Indicator 6: Teachers experience learning or acquiring a second language and describe the process.
	

	
	
	Indicator 7: Teachers identify various program models for limited English proficient students and understand their rationale.
	

	
	
	Standard 3: Teachers demonstrate understanding of the major theories and research related to the nature of the cultural groups that affect and support language development, academic achievement, and individual identities.
	

	
	
	Indicator 1: Teachers understand major concepts about culture (e.g., cultural diversity, dynamics, relativism, universalism, acculturation, and assimilation) and their relationship to limited English proficient students and their families.
	

	
	
	Indicator 2: Teachers gain knowledge about world cultures and languages using a range of resources.
	

	
	
	Indicator 3: Teachers understand cultural differences between the home and the school that affect student learning or school/parent partnership.
	

	
	
	Indicator 4: Teachers understand the effects of racism, stereotyping, and discrimination on student learning (e.g., social interaction, curriculum, assessment, and teaching materials).
	

	
	
	Indicator 5: Teachers understand potential cultural conflicts within the ESL classroom and model positive cross-cultural interactions.
	

	
	
	Indicator 6: Teachers understand that individual identities are formed and transformed by socio-cultural factors.
	

	
	
	Standard 4: Teachers develop literacy in limited English proficient students.
	

	
	
	Indicator 1: Teachers base literacy instruction on a knowledge of processes of reading and writing in first and second languages.
	

	
	
	Indicator 2: Teachers use literacy strategies to help limited English proficient students become independent readers and writers of English.
	

	
	
	Indicator 3: Teachers individualize the teaching of literacy to limited English proficient students by employing strategies that take into account the students’ English language proficiency and the students’ literacy skills in their primary language.
	


	NC HOUSSE Evaluation Date
	

	Name of HOUSSE Evaluator (Please print)
	

	Signature of HOUSSE Evaluator
	

	Name of Teacher as it appears on the NC license
	

	Signature of Teacher
	

	SSN of Teacher
	


PAGE  
Approved by the State Board of Education

2
February 2, 2006

